D6CDHEtlT BESDHE 



ED 139. 678 



SO 009 . 968 ' 



AUTHOR 
TITLE 



■ ^ INSTITO^flON 

REPOKT NOp 
/ POB DATE ^ . 
NOTE 

AVAILABL-E FFfOM 



EDRS PRICE 
DESCRIPTORS 



Dean^ Nancy * 

Community' Involvement: A Report of Transitional; 

Experiences for Twelfth Grade s'tudents. Resource 

Monogre^ph No. 15,.. * ' 

Florida Oniv, Gainesville. - P. ^K.- Yonge Labv 

School. * ) ^ ♦ > . 

15- ■ 

Feb 76 ^ ^ ■. 

asp. • " " ' ^ 

p.. K.. Yonge Laboratory Sctool^ 1Q80 SW.llth Sttea 
Gainesville^ Florida 32^11 (free) 



MF-$0.83 HC-$2. 
♦Academic Achie 
Involvement ; Da 
Educational Inn 
12; Program Des 
Relationship; S 
Student Attitud 
.(Data) ; Work Ex 
^Hork Study Prog 



06 Plus Ppstage. ' * 
venfent; ^Activity learning; **Commu 
ta Analysis;. Educational Altfrnati 
ovation; Educational Research; Gra 
criptions; ♦School Community 
econdary Education;; \Skii 1 Developm 
es; *Stadent Participation; Tables 
per±enc9; **Work Experience Program 
rams 



nity 
ve s ; 

de. . 

ent ; 
s; 



ABSTRACT ■ ' . ^ • . r 

v , The r€lationship'*betweBn_community involvement and. 

academic excellQnce is discussed. The hypothesis was that -performance 
on thjs Scliblaatlc . Aptitude Test isrbest predicted by the extant' to . 
whiiiti students extend their education beyond the ^rlassroom ; to become 
involved in the businesses; organizations, and other institutions in 
the community. Senior class iembeas' of the P.K. Yoo^ge Labpratopy 
SchoDl in Gainesville, Flpridei and fout teqicher s ^particijia'ted in the 
commu-nity involvement project. The purpo,se3 of the proj^ct.'were to 
ireip stu.dent3 increase the and indspena,en t study 

s*;il^%;' gaih\a betier undeftist an^i^ng of community li'fe; and appreciate 
t*he"coritrib\^ions ^^^^ of ystious ages^ backgtoujp^ds, and . ' 

occupations, .Pro;jeSt implepeiitatibn included comjnunication with 
parents,^ c^Munity members^ ancl students -abodt the prdgramV Student 
responsibilities -included biweekly" reporting' of activities ^nd 
^findings* to a? seminar , .^pipep^ration of a resou bibliography, a ."^ . - 
finaX pre$ent^ti9ft^\and a project ribtetf^^^ Students, teachers, and 
cortmuni^y parVicipahts- asstfised .the program. Filidings indicated thajt 
3i^g±adents believ^ the progj^am im pro their job performance and 

Qommuni'ty^ awareness a^^ that teachers and community participants 
^ view^ed t'he'ptogram as a v^aluable experiences" Recommendations for 
program imRrpvement,-.are isuggested*. Evfilaation forms, student report 
formats, -p^rfeject proposals, anS cov€tr l^jtters/ ai;e includedcin the 
appendix. -(AutKor/DB) , ^ . ^ .^v ► i 
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Is there a relationship between academic e?ccellence and openness 
in the educational environment? Is sharp focud on ''basips" a requjfaite 
to excellent achievement in the ''basics^' ? While the. study reported iii 
this monograph offer no precise answers to these questions/ member^, 
of the Laboratory Scl)pors Di^riaton of Pupil Personnel Services ma|iicl^^ 
that •performance on the ScholastKT Aptitude Test is best predicted the 
extent to which students extend their education beyond the classrooni and 
become involved in the community at large. The high scorers, theylfiitd, 
are most often those who have engaged fheniselves fully in opporfiini^ies 
offered to 'lear n about and provide services 
nesses,^ organizations, and institutions. 



The Sphodl's philosophy is'one whic 



to -their comniunity' s bvisi^ 



1 encourages both extensive 



and intensive community participatioh by the 900 papils enrolled, jranging' 
from kindergarten through grade twelve. 1: is'our belief that sUot rele- 
vant, p^iirtooseful experiences QjOntribtite signifipantly to the outstanding 
academic af hie vement^f P. K. Yonge stud ents. No children repeat 
grades^ ana\a drop-out rate of less than thi ee percent has been main- i 
tained through the years. At the .same timo, during the past two years, 
P.^K; Ybrige 1ms placed, more thah^ eight tinies as many students in the 
Nationa^^Iei'it s^mifinalist grovip than would-be expected in an average 
high school of ifs\^ize. V " ^ ^ \ . ^ 

^ Such outstanding performance is a source of greait pride to 
parents, students, a^d faculty, particularlj in light of the fact that the 
School- s population is >not selectied from the ackiiemically elite as some 
believe; Rather^ in order to'providie i;'esearch and development data ' ■ 
relevant to the ^eeds of WbliQ schools,v a^^ according to a ^ 

fprmula. Precise application of the f ormtila iifc»iyf^6s-that socio-/ ' ! 
ecpnoiilip levels ari5^acia\niix ar representative of the State's popu- 
lation as a whole. 



The emphasis in the vSehool on jstidents' active involvement in 
their commimlty does merit coi^iderable i^ecognition as a contributor 



to students' academib'success. 
at the^ senior high level. A descri 
thiS^ monograph 1 . 
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COMMUNITY INVOLVEMENT: A REPORT 

OP TRANSITIONAL EXPERIENCES 
— FOR TWELFTH-GRADE STUDENTS 



Purpose 



The purpose of the Community Involvement Project was to test 
the effects upon members of a twelfth grade class when each member 
participated intensively in a major aspect of community life--political, 
social,economic, or service. Among the anticipated benefits to be 
derived by students wer^ (1) an increased awareness of the scope of 
possibilities fof constructive. participation in and service to community 
life, (2) an increased recognition^of the value of a sense of community- 
and responsible involvement in the actiH||es of the community, and (3). 
an increased recognition of the worth of self and others. 



Rationale 



Adolescence is a period of growth and change, questioning, and 
re-evaliKition. It is a time of confusion and emerging awareness, a, 
period of transition from childhood to adulthood, when patterns for 
independent behavior are being sought. Further, at no other time in 
life are energy and ingenuity at a higher pigak. 

Throughout history young people have utilized these qualities in 
'performing productive roles in the mainstream of society." Jn recent 
years, however, possibly because of the increased complexity of our 
society and the extension of the period of formal education or training, 
the movement of youth into the mainstream of productive society has 
been increasingly delayed. In.^ddition, secondary school education has 
persisted in being predoniinantly aoademic, preparing .students only for 
more;vj5chooling. Little creative direction is given to channel the abuiy^ 
dance df energy or the varieties of. talents and/interests characteristic 
of adolescents; little emphasis is placed on examining values or on - 
generating commitni^nt to values through active tnvdlyement in our 
society. Furthermore, few purposefully'^planned transitional experi- 
ences, essential to assigt^outh yi ways to facilitate movement into the 
adult world as productive participants in our multi-dimensional society, 

are provided by our educational system.^ ^ ^ y 

« «■ ■ 

As a consequehce, many young people becdme restless and view 
their educational ejqie^iences as both irrelevant and insufficiently 



vCluiUentjiiiti, In addition, numy yountj peoplb rebel Utjainst their .con- 
tinuinjj dependent relationsliips with adults, while others become fearful 
uLindependence.. .!£ we are. to survive as a fUnctioninfj democracy 
must move aU'ay from these delimitintJ experienccfs and bet?in to foster^ 
the tirowth of the individuaTiJ sense of efficacy ajiid commitment. These 
purposes can -be served by utilizinti the community as^^a laboratory for 
students' participation in exploratory projects within the mainstream of 
community life and.t)y buildiiV^ appropriate *ii;-scEiool leari\int; exi^eri- 
ences around that piirticipation, . , , . 

There dre, of <:ourse, many^youixg people who make a contri- 
bution to their own welfare and the welfare of others by means of work 
or volunteer services. However, many do not have' such experiences.^ 
In addition, those who do may denlve greater benefit throuf^h studies 
•placing their contributions in a broac(er perspective within fhe context 
o'f our society. To this end' of providint; new, active experiences and 
enlarging the scope of ongoing activities, each member of the Senior 
Class was required to carry out a major project in some field of interest 
outside of the realm of classroom experience as part o£ the Study of Man 
program during tliJe^l974-75 school year. ^ ' 



Objectives 



Specific objectives of the prjjgi^am included the following: 

1. ' That the; participant (a) increa'^e his communication skills 

through,purposeful reading, writing, discussing,- inter- 
viewing, reporting, and conversing with people of different 
ages, and backgrounds and (b) incrjease his independent study 
skills through organizing and itlannihj3;/his own project*, 
scheduling, utilizing, 'and accounting for Kis time, and . 
through evaluating the outcomes, of. his e?qpe.rience, 

2, Thatthe participant (a) acquire an understanding of and 
appreciation for the many dimensions^ of cqmn>^nity life in 
gejiefaJ and of the specific community in which hi^, livesmnd 

. (b). recognize his responsibilities in ^contributing to th§ 
quality of community life ag well as.the pleasure to be 
derived from broad participation in the affairs of his 
community. * 1^ 

Z. That the participant acquire understanding ^f anc^ appreci- 
ation for contributions of people of various aijes, social and 
economic backgrounds, and occupatitDns to tj^e quality of 
community life. ' . 



Population 



. Each member bf the Senior Class of P. K. Yonge Laboratory 
< School was required to participatie in the Community Involvement 

Project. These students comprised a representative high school popu- 
. ' laU'pn, including people of divergent abilities and achievement levels ^s 
well a's socioeconomic and-racial groups. Seniors were chosen rather 
than younger students because it was felt that the need for experiences 
in' the community, easing the transition frdm high school to the less 
. protecfive aralbience of higher education or a job, was greatest at this . 
point in the students'* education. ' • 



.Staffing . ' 

. ' • V '~ ; . ' \ 

Th^Q were four teachers involved in thfe planning and imple- 
menl^ion of the program. Three of the teachers were the regular ' 
Study of Man instructors. The fourth teacher was fredd from onerhalf 
Nof her teaching duties and assigned to coordinate the Community / 
Involvement Project. 

The teachers worked together ais a team. All teacl^ers advised 
students as to appropriate project sites and were involved helping 
students follow through with'^roject ch6ices. In addition, each teacher 
had the responsibility of directing a project seminar group described 
. ^under Implementation beginning below, 

I «The''project cdordinator had £|.dditional responsibilities. She 

• compiled lists of community resources, contacted community members, 
■and- aided .students in finding work or/volupteer ppjsitions within the 
community.', Sh^ also was responsible for evaluating individual projects 
i and evaluating the program as a whole. 



Implementation 




To facilitate implementation of 'the prpgram, thfe project coordi- 
i^|||^4tor was employed for three weeks 4n the summer prior to the 1974-75 
^1^5$^^ delsign guidelines and requir(?ments;;for the projects and 

\ ?5;|f9 plan for the coming year. During this time, fehe wrote a description 

Vica the projects, as planned, outlining the rationale aij^ goals of the 

' ;f }program, requirements for students, and suggestions for related topics 



f . 



of study. This description was seht, along with a cover letter and 
response- form (see Appendix A), to parents of seniors and to many 
members of the local community. The purpose of this was to famil- 
iar ize the l^onmiunity^^^^ list of com -"^ 
munity resources to aid in the placement of students in Community 
Involvement sites. In addition, numerous telephone contacts and visits 
were m^de to solicit community members'^ participation in th§ program. 
By the end of the three-week period, the project coordinator had an 
or;gant«ed list of community members who were willing to aid students 
in their projects. ' . 

Late in September, the project overview and requirements were 
presented to students. Students ware given a written description of the 
program, revised and shortened from the original description. Teachers 
also»presehted. the description orally, giving students a chance to discuss 
the program. 'v ^ 

\ The field»^in which the students could choose to work included 
such broad areas*^ social service, education, economics, the arts, ^ 
and government and polilics. (Further, suggestions arie listed in 
Appendix B.) Projects could bfe carried ojit independently or in con- . 
junction with agencies, orgaiUz^tions, indifst j^ie^ or businesses; and \. 
students coujd work individually or in small groups. \ . 

In order to aid stiiHerits in selecting projects, a series of assem- 
blies wafi scheduled throughout the month of October (see Appendix C). 
Speakers knowledgeable in the areas of environmental reform, volunteer 
services, public health, education^ the ai*ts, and'gove^nmenf were 
invited to these assemblies to discuss needs arid possibilitie|S with the 
seniors. In addition, the project coordinator held, individual conferences 
'with each senior during Study of Man class time to discuss students' 
interests, community needs, anc^ project possibilities. - 

Following these presentations and conferences, each student was 
required to prepare a written project proposal. By a deadline of 
November 1, all proposals had been submitted for approval to t^e 
student's Study of Man teacher and to the project coordinator. (The 
format for project proposals is outlined in Appendix D.) If a student; s 
proposal was not approved, he met with the project coordinator, who 
worked with him until the proposal was acceptable. 

- • Once -a student's proposal was approv^* he was free to begin 
work on his project. Each student was required ta participate in Com- 
munity Involvement activities for a minimum of nine weeks. However, 
stuc^^ts were free to choose the nine -week period marking' the second 
or the third quarter o{ the school year. This was planned to give 
students greater flexibility in scheduling. , 



The Implementation of the project was l)aalcally deslKned as an 
out-of-class activity. However, tp tfte extent that the quality of the 
studeAts' work in Study of Man and in any othCr area permitted, and to 
the extent tliat Uis prxijact requlr ed, a atudenl CQuld be excused f r onj. . . 
class time to work on his project. Few students actually utilized this 
option. .» •• 

Each student's project.had to include three basic dim'ensions: 
action, analysis, and interrelation. Action denoted the student's active 
involvement in some asp6ct of the community, including hiS activities. 
duti<is, and functions in connection with his project. For example, if a v 
student chose working iify home for the aRcd as his project, the action, 
dimension included such Ihin^s as writing letters for and reading to 
residents, providing companionship, and serving meals. 

The analysis dimension of the program encompassed an in-depth 
examination of the activities or agency in which the student was particj- 
pating. including such factors as the social structure, apparent within 
the agency, the needs served by the activities, and the problems mfini- 
fest in the agency. In a home for the aged, a student might have analyzed 
the friendship ties within the home, the services provided for residenjls. 
and the gaps between services provided and "services needed. 

In the interrelation dimension, the student placed his project in v 
a broad perspective and related it to other activities and coftii:epts--past 
or present--in'his area of interest. Through readings and other so.urces 
of investigation, the student was expected Jto increase his under s^?£rtding 
of the broad area in which he was serving. In the case of the project 
serving the aged, the student could have surveyed the problems" of the •> 
aged in general, placed the problems in historical pej^pectiye\ a^^^^^ 
compared his agency to other a^eVcies servning the^ged; - 

/X.^e types of projects students- chose, varied widely| S^ 
with small children; some worked with the aged. Others #orHed in-such 
diverse fields as law, government, medicine,^ am ^PFf-i 
corapiete overview of projects chosen by students^ ^s 

Although there was great cfivfe^^^^ in 
which students part icipatedj^^ .These * 

were utilized to place st^ients into f^^^ laducation and - 

soeial servk:e;v business, |governjmeftt, and ■ dultfUre; thi^^environnient; 
and hfealtb^i^ JmediclSieJs; E student y/as pt^ced in one of these groups. 
Jcailed se'iTtiinar groupjS; arid weekly meetirigs were; held throughout the 
second quaurter of the y;eax;y-^^^^^ : ; • 



Seminar uroup JneetlntJH v^vve hold durlnti; Study of Man iivuv. 
Study i)f Man tearhtTS ami the projert roordlivjiitor led the uroup meet inn 
In addition, one of the ^^uidanee counselorH u^reed to supbrvl.se the fifth 
gruup Hiucu- tUel^e^ wei'a only iam* Study ol Man teacher Teaclierii met 
with seminar groups on aTot;\tlnt? basis, to Insure that all teachers 
Involved were familiar with hll projects. . - 

The purpose of the seminar groups was t(Wleepen students' ^ 
awareness or unde^standllt^!; of their own projects and the relationship 
of Individual projects to the community. Durln^^ seminar sessions^ 
students were asked to share their exi)eriences and activities with each 
other. Common problems were dljaoussed and possible solutions were 
exammec;!. Periodically » Ruest speal^ers knowled^^eable In the areas of 
common interest were invited tr) participate in (hese discussions. For 
a complete j^ulde usediin seminar group meetin^^s, see i^ppendlx F. 

Semlnar,t;roups were continued throughout the third quarter of 
the year. However, t^roups met only ontfe every two weeks during the 
third quarter, and seminar times were utilized primarily to discuss 
any problem which arose and to plan for the final presentations. 

Each student was responsible for ooniprehensive reporting of 
his activities and findings to other students, teachers, parents, and 
thost served. Written progress reports were completed every two 
• wepks and turnpd in to the student's Study of Man teacher (see Appendix 
G for format). These reports were read and evaluated by the student's 
Stuciy of Man teacher andl by the project coordinator. Students were 
also required to* submit .a bibliography of resources used to broaden 
personal insights in their pi^oject area. This bibliography and tjie bin 
week^ reports were combined by the student to make a notebook, 
which w^s submitted upon completion of the ptoject. 

In addition to individual reports, each student was required to 
partiMpate in a final presentation. The final presentation was designed 
to be an informal evening ^n which students shared their experiences 
with^faculty , parents, community .participants, and other students. 
Each seminar group planned and implemerited its own presentation, and 
each member t)t the groups was Responsible for contributing information 
and supporting pictures or documents for his own project. 

The final presentation took place in the school library: Each 
seminar group set up displays in a section of the library and people 
were free to examine the displays at their leisure. Displays included 
posters and charts, photographs of students at work, and slide presen- 
tations. In addition, several unique demonstrations were presented. 
For example, a student who had worked in the cast room ofHhe 



UniverHlty of Florida Medlcul Ceiv<c^r actuuHy uppUad a vixHi to the arm 
of u tuUow HtudtMit,. In nioMt Hcinlntir uroupn euch Htudent prepared u 
nepurate presentation of hla project . One ticroup, however, chose (o 
comUliie efforts and presented a slide s|>ow on a uiUfyMm theme, ullflzln^ 
plctui'cvrt of each men)l)er Of the ^ryup at work. 

The final presentations n^arked the end of the COmnufnlty 
Involveinent Projects. After this, each student was ^rado.d on his wjrk, 
lused on evaluations from the project coordinator, the student's Sludy 
of Man teacher, and the student's seminar Rroup leader^ This ^rade. 
Became part of the student's Study ot Man urade. 

To recognize students who had done outsfa^jdlnn work oiv tholr 
projects, an;dchlevemeat award ahd five honorable mentions were - 
pr(;sented on graduation night. These awards recoj;nlzed students who 
had excelldd in uniqueness of approach to the project'and completeness 
and promptness lit completing all assignments. 



Evaluation 

Instruments 

To assess the effectiveness of the program, several ^informal ^ 
evaluation instruments were adminstered. The first was a student evalu- 
ation form (see Appendix H),* This instrument was given flr^t in ^January, 
dfter most of the students had begun their projects, and again in April, 
when students were finished with their community involvement work. 
This questionnaire was used to evaluate the program from the students' . 
point of view and to provide direction for Improvement.^/ 

Teachers Involved In the program also prcw.ided continual evalu- 
ation. After each seminar group meetln^^, each ^'emipar group leader 
•filled olit an evaluation, form (isee Append!* I).-: Thes? were'used to 
evaluate the seminars and to keep the project coordinator ln|prmed of ' 
any problems students were having wHh thelr.work. Ih addition, all 
teachers conipleted an evaluation questionnaire at the ejj^d of the program 
In whlc^h they ranked students-wlth reference to success on .t|ieir' Com- 
munity Involvement Projects; (see Appei^lx J).' These served as a basis 
for award^hg; grades to students:for thelt work and for dividing students 
Into six stanlne groups fpr further^ research, • - 

E?<ghteen students were then retndonily Selected from each of the 
stanlne groups to help in a post -project evaluation. This evalqatlon * 
was accomplished through Individual conferences conducted by th^ • 



project coordinator. TKe format for the^flnferences is outlined in i 
Appendix K. /Jfris, alon^^ith the<4:econimendations of an 1^ v 
Volunteer student assessment^ committee (summarized in Appendix L), ~ 
was used to identify factors that led to success in the Cpmqiunity Invblire- 
ment Projects and to revise theprograiji format for the next school year. 

, . • The filial evaluation instrumierit used was a questionnaire sent to * 

community leaders who.had b^jen involved in the program (see Appendix 
" M). This/instriiment provided fe^dbackland suggestions -from community 

leaders relative to incJividual projects and to the program as a whole. 

'* ' ^ ' ' ■ ' ^ ' " ' ' ' • ' ' • 

o'. Results ' ; v: ' ' K • , , ' - • 

- , • ■■ - ^'^ \ ^ ^ ■' ^ ' \/ ' ' ^ ' 

' . - The student evaluatioQ form showed a slight drop m positive , ' 
■\ ' responses to questions 1, 2,t;and 3 in AprU; (s^ 2, arfd 3). 

. However, pqsitive re&^iM&§%o question 4 -increased in thei>spring (see ' 
Table 4). This would seem to indicate that although students felt there 
<i^.; were problems and faults with their community experiences, they felt-^, 
sufficiently positive to want the pr^ojects to continue,' %dt1i revisions. 
This, conclusion was supported by question 5 (see Table 5) ancJ other^ 
informal evaliiafion results.,. \ /-^^ 

y The tesuits of the evaluation form completed by community * , 
leaders are summarised 'in Table 6.-^ Students were rate^ relatively 
high by community leaders. Caution must be taken in the interpretation ' 
of these results, however, since only 19 community participants com- 
pleted and returned the evaluation forms. It is felt that those who 
responded were likely to have been those who had had good experiences 
. With the students. ' - 

Teachers also rated students on the basis of success on their 
projects. The results of this rating were highly favorable: 55% of the 
students were rated ''successful,** and 29% were rated '^moderately - 
successful. Only 16% were rated ''unsuccessful. " This indicates that 
teachers viewed the Community Involvement Projects as a valuable 
experience for the students. ^ . ^ 

. . The results of the Individual Conference Form indicate no major 
differen^ces in Uie responses of students rated successful, moderately 
successful, and unsuccessful. Students interviewed felt the projects 

, ' gaVe them increased faith in and understanding of themselves and others; 
additional skills related to job hunting or their specific area of work; * 
increased ability to work independently; and an increased awareness of 

t4l the community in which they worked. 
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Student Evaluatiqn Form 
Question 1 * 



, ■ , . ■ ■ ,. ■ ■ 

^Has your com oi unity- involvement work beet.n'^rneaningful to j^ou? ' 



Response 



Percent 



Post 



Very' 



Soxnjs 

Not at all / . 

■> . ■ 



.10 



41 v.. 



, 45 



TABLE 2 

Student Evaluation Form 
Question 2 



Have you learned new thiofgs about yourself through your (|om nunity 
involvement project? ^ - V 



Response 

/• 






— ^ ^ { ^ — 

Pre / 


. ■ ' Post 

> 




V 

Percent 


Percent 


A lot 






' 42 


25. 




Some 






38 • 


" '52 




Very little 






20 


'23 





/ 



TABLE 3 



Student Evaluation Form 
.Question 3 ^ . ' 



■■A 



J®ave you learned rnffw things about your community? 



y 



flesponse • < ' 


-.Pre - 


• ^ ' 

Post y 


Percent 

> " ' i • 


Percent 


A. lot . ' • 


37 


29 , 


"Some / ■ > ^ ' .* 


46 


50 ■ ^ . 


Very.littte* ' 


■ IT.--..,. 


' 21 



r 



■J' 



1?^ 



15 



10 
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?ABLE 4 

Studeat ^valuation Form 
Qi^estion 4 



The community involyem-ent project is a A^luabl? addition to the* Study 
of Man curriculum. • i • 



Response 


-J Pre * ' 


SPoet; ' 


Per.^nt • ' 


Percent * 


Strongly 
agree 


-' « 


. 13 " 


. . " 

25 \ 


Agree 
Not sure 
Disagree 


* « ■* 


: 26 

■41 . 


- . 31 • 

N ■ . 

i^-< ■■■' ■■ - ' 

14 


Strongly 
disagree 




13 


7 • ^ 



16 



Cable's " 

student Evaluation Form 
' Question 5 - ^ 



Do yoii fhin.k students should part icipatie in: a community in^oJLvement 
project next year? * - " ■ - 



> 



Response. 




Pre.- ' ■ .■■ \ 




J - 


Percent 


> * 

. Percent 




Yes> 








i 


No - ^ 




NA 






Unsure ' 




■ NA 


• 




Make it. 
optional 




A V ■ 

NA ' ' 


16. 
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TABLE' 6 




1 . * . 

i' . ' 

Questions ' . 


Always 


Usually. 

'1 , 


Sdm&; 
■ times 


\ 

V 

Seldom 


t 

; Niever 

^ ■ , \ 


Highly 
Suc- 
cessful 


Moder-' 
ately 
Suc- 
cessful 


Unsiic- 

ce^sful-.' 


1. Didth^student'consis- 
tently meet the commitment 
he made to you in terms of,, 
time'? 












i 




V 

.|,.56 


39 „ 


' 5 




i 

>* ' ' '» 

1 






» . ' 


2. Did the student^inform ' , 
•you if' lif was unable to meet 
this commitment? " 


1 ''''' 


' V 

37 


\ 

.5' 




M n 




■ } 




3. . i)id the studen(iQlloW' 

directions willingly aiw . Y 
efficiently? 


'81- 


; 16 




m m ' 


t * 

M 4 








4. Did the student work well 

* 

independently? 




32 


5 • 


■V / . 


*i m 








5,; Did the student work well 
with other people? 


:58 


37 


. 5 , 


^ ■ 










6. . Did the student show - 
enthusiasm for hi9 work? * • 


53 


42 


■ '■■5 ' . 




m m 








7.. Did the student make.an • 
effort to do more than he was ' 
required, to do? 


• ■■ 
16 


58 


i 

■21 


♦ 

.5 


m ™ 






' ./;. 


1 8, Please rank the student , 
^ terms of his oyer -all 
success in his work with, 
your agency . 


I* 


* 








8 

59 


. 45 " 
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Recommendatibns" ' \ > ' • 

( 

nun it 



Results' of the evaluation by teachers, students,* and com n^nity 

leaders were faVorable enough to warrant the continuation of the 

CommunijLy Involvement Projects. during the next scHobl year. However; 

keeping in mind tha problems' of the program, the foUowihg^changes are 

suggested: * - ^ . 

\ , ' • • . •• ' ' 

. ■ ) * ' •■ * ' 

1. The Community Involvement Project's must be more* 

carefully integra^ted into the ^tudy of Man curriculum. 

^ 2. Class time should be assigned--not only tor seminars and 
discussion, but also for students to work on their 
projects. " . ' 

^ ' ■ * ' .• - • ■ . , 

3. JStudents should not do their work on jobs they already 
hold, except in special .cases. 

, 4. Jn-depth discussion of projects should take place in Study ^ 
, I . of Man classes rather than in 'seminar groups,. Ther^ • 
should be no rotation of teachers!! ' ^^^La 

5, A Com nunity Involvement Project grade should be'giv^[|^ 
/ Special commendations for superior work should be noted 
oij students' transcripts. ' ' 

To facilitate accomplishment of the goals of the program, ithe 
first quarter of the year will be dedicated to teacher planning, and prep- 
aration for succeeding quarters. Stuc|ents will be introduced to project 
goa'ls, opportunities, and requirements during the secontS quarter. At 
this time, teachers will schedule speakers to acquaint students with 
project possibilities and will arrange individual conferences with 
students" relative to project choices. ^ 

^ All students will be actively involved in a Community Involve- 
m3nt Project during the third quarter of the year. In addition, in-depth 
discussions of project ^ndings and problems will take place during Study 
of Man time. Approximately one day a week will be devoted to the 
projects. Thi3 time will be de'voted to discussion as welfas to active 
involvement. \ ^ " 



: Final presentations will be niade early in the fourth quarter. 
T^iis will give students ample time to prepare their presentations. Once 
the presentations are completed, the rest of the school year will* be 
dedicated to evaluation of individual students and the project as a whole. 



Teachers and administrators involved in the program feaJ that 
it is important to integrate the Community Involvement' Projecfs more ( 
fully with the Study of Man cyi^riculum. To this end, the program 1* 
coordinator will work with the project only one hour a day. She will be 
largely responsible for community contacts and working individually 
with problem stUdfents. The otheV Study of Man teachers will work more 
*closelyWith students, both as individuals and as groups. / 



/ 



J 



ERIC 



21 



15 





* APPENDIX A 



p. |<. YONGE LABORATORY .SCKQOL 

* COLLEG^OF EDUCAtIoN v 
UNIVEgSITY OF FLORIDA, GAI-NESVILLE. 32611 




Dear 



K Since 1970^ the'T. K, Yonge Laboratory School has- given priority , 
to research and development in education, especially ''high-risk |ejq)i5ri- * 
mentation focused on persistent problems in teaching an^ learning''. One 
problem of current concern is the pressure of. citizenship demands whleK 
the complexity of our social and political structiire force upon* an often 
ill-prepared young adult. He is likely to .reach young adulthood with in- 
adequate experience foij rational a'pplication of his. knowledge t6"economic, 
nocial, and political issue's. Recognition of this limitation in the edu- 
cational programs of sjtudents has led the P. *K. Yonge faculty to seek 
deep and extensive involvement of all students in these aspects of com- 
munity whilQ they are still in schooL_^^ , - ' * 

Extension of the, educational Setting beyond the campus to provide 
familiarization with the participation in the organizations and institutions 
of the Qommunity is one way of achieving such involvement. Consequently, 
as one of thi^ year's Study of Man requirements, each senior studept^will 
be expected to carry oi\t a service project^jvfSch^ill benefit some otner 

person^^ a group of people, -4his-SG4iool^p-G>r-th€-^mm^unity — I>etaiis-Grf — 

this program ^ as we envision it, are presented in the enclosed description. 



As leaders in our community ypu are in a unique position to help 
us test 'out ways to fill this gap in the program of our young people and to 
utilize thi^ youthful reservoir of manpower to the significant benefit of 
oui* community. We would appreciate having your ideas and suggestions 
as we plan this program and solicit your cooperation in^the implementation 
of this study. To that end, - please return the self -addressed sheet which 
is attached. 



e:qual employmen-t opportunit y/affipma tj ve actiom employer 



ERIC 



We are lortunafe to have Mrs. "Nancy Dean to serve as Community 
Involvement teacher in this project; Should you want to talk to Mrs. Dean 
before responding, you may contact her here at school, 392-1554. ^ 

. / . .* 

^ An investment of your time with the youth of today will certainly 

be an investment in the future of our community. Citizens such as you 

make a better community in which the schools can-educate our youth.* 

We loot forward to working with you on this project. ^ - r 

J 

Sincerely, V 



J. B. Hodges, Director 

P. K. Yonge Laboratory School and 

Professor of Education 
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APPENDIX A (Continued) ^ 

Responses to the Proposed P. K. Yonge Program 
for 12th Grade Students in Comm^inity Involvement^ 



1.. -The purposes and activities of this program are consistent with 
some of the things I feel high school stu^lepts should be learning. 
Not at all , sofnewhat , very consistent 

2; I want to participate. Please call me at telephone number' 
- between 'tj|p hours of and ^ . 

3. I have examined the list of possibilities for student projects in 
Appendix B. I can contribute in the area(s) of 

1. 

. 2. ' . 

3. ' , 

4. I suggest that the following areas also be added to the lists: 

5. Other comments or suggestions I ha^are: 

6.. . I am not sure how I can help but would like to discuss possibilities 
with Mrs. Dean. Please call me at telephone number 
between the hours of y and . 

.X A can not participate at this time but please contact me in the 

nionth of ^ at telephone number 

Name ^ Position 



Name of agency, organization, or business 
■• ^ 

/Address . ^ • Telephone 



Please fold and return your response as quick^as possible. 



APPENDIX B 
Project Possibilities 





I - Area List , 


/Vccounting^* v 


Engineering 


Advertising 


Entertainment 


Agriculture 


Technology 


Animal Science 


Environmental 


Anthropology 


; Studies 


Architecture 


Family 


Art 


^oocj Science 


Astronomy 


Forestry 


Athletics 


(J^ography 


Auto Mechanics 


Geology . ^ 


Ayiation 


Government 


Banking and Finance 


. Health . - ' 


Biqlogy f ^ 


History 


Broadcasting 


Home Econoraiics 


Building v 


Horticulture 


Construction , 


Industry 


Business 


>jg^terior Design 


Carpentry ; 


rriternational . 


themi«f|:y 


\ Affairs " ' • 


Comparative ' 


Journalism & 


Cultures 


Communication 


Computer Sciences 


Landscaping 


Cosmetology 


Law 




XjIUX dX y OUlc^IlLc 


Crafts ; / 


Linguistics 


Dairy Science 


Literature 


Dance 


Magic * 


Dentistry 


Masonry . 


Drafting 


Mathematics 


Drama - 


Medical 


Economics ' ' 


, Technology 


Education 


Medicine 


Electronics 


Military Service 



, Minority Groups 
Music 

Nursing ' r 

Nutrition 
' Occupational 

Therapy 
Oceanography 
Pharmacy 
Philosophy 
Photography 
Physical 

Education 
Physical Therapy 
Physics 
Plumbing 
Police Services • 
Political Science 
Psychology 
Public Relations: ^ 
Recrejitibn 
'Religion 

Secretarial Wo?R . 
Science 
Sociology 
\ Soil Conservation 
Speech 
Veterinary 

Sciejnce 
Welding > 
Wildlife Ecology 
# * " 



APPENDIX B (Continued) 
II - Social Service - ' ^ 



Programs for the:- 
Deaf ^ - / 
V Blind . * 

Aged , . 
Retarded 

Emotionally Disturbed 
Economically Deprived 

Child Abuse Agencies 

Child Care Centers . 

Community Development 

Consumer Problems . 

Suicide and Qrisis Intervention 

Drug Counseling 
:_L^f*:nlQgy 0^yntpi r 

Legal Aid ^ 

Mental Health: Clinics 

Parole and Probation 

Health prganizatiorts . 

Division of Youth Services 
- .Diiri^ioa of Family Services 



To assist you in th^^elec^tion of your project/ answer the following 
qu^tiohg:/ 



. Which broad area on these lists interests yq^i the. most? ^/r 
■ %aa^ isp6ct(s) of.this arek, interests you the most? 
: J- ;Wftat activities 150^^ ^'-^^^ > 

- ^^iWhat questions arise in you^ 

^ . / What goalsyivould 3^<)u set for ypurself in^his ajrea?,^ / . ' 
^ ; W|ia* are, son^^^ possible le^ays yoji coulii achieve the'^s'e goals? 

vv- ^ . . --^^^ , ■ ' , ■ , ■ ■ / *■ 

Pieasi? npte| TheJse,^ ^Dnly possilDilities and suggestion§v %ou ir^y 
Xcpn a^a propQse agencies or areas which do not appear on this 

list.'^' ■ ^ ■ ',.1%^ . 



J 



^ APPENDIX C 

• ' Community Involvement Project 
- / ^ ' ; ,:. * speaker Schedule 



• • 

I • ^* . 
. ^> 


4 . ■ 

' October - 1974 

■ . » *» * 


Sun, 


. ■% Men* 


Tues. 


Wed. 






S§pt, 30 


. 1 

• 


2 

• » 


/v^ /; 


- ■ 


' — ^ 






^ , -^^ 

a 

/ '-d' «/. 






---rTr^----il4- 

.. . . 


• -;V . , 15 


.^^ 16 


< 

M 

■ rrj. 




,,.,20 


(S-Z^/'^rvf i** / 21 

C f ^ 




23 








28 


29 


30 

♦ • . 


* 
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' APPENDIX D 



Project Proposal 



Name 
Date 




, Study of Man teacher 
Community Involve - 
yment teacher 



1. ' Project Title 

2, Action 

• — ■). ' 

Description df the project and t^e serAdces and/or duties 
fo*be performed. State jJrecisely whab^ou intend to do, with"^ 
whom you will be wording, supervision to be^provided and by 
whomv-where-your- swyiees are-to bQ performed^^ -Gi 



other information necessary to provide the reader a clea'% 
understanding of the services and activities involved. 



Analysis 



t;ibnsider and answer the following, cfUe st ions: "What 
methcjds db you intend to lise and what issues do you intend 
to investigate with respect to youi^roject? Vpis\^fectf 
will your activities have on jwdu, ani^ on others? loelude a 
full description of the needs satisfied by the services you^^ 
provide. ^ - - 

Interrelation 

Consider and answer the following questions: How do 
you plan to relate yp\u: project jtb the broad fifeld tof which 
it is part ? ^ What sourc^ .dp you plan to use to facilitate 

this? , ; 

Reporting " ^ . ' 

E^lain^detail how you plan to supplement your final 
reportW actpnties and findings (visual aides, method of . 
presentation, etc.)- ' • * * 



^ APPENDIX E 
Project Overview 

Student. Number Project 

1 ' Big Brother Program 

2 Landscaping: PKY 
" 3 ' High School Band 
y-. Business , • 

5 Reil Estate Appraisal . ^ 

6 , Historic Gainesville ^ 

7 Athletics ^ 

8 ' ' City Politics 

9 Landscaping 

10 Medical Resear^ch 

11 ^ City Politics 

^12 Day Care . . 

13 ^ Revere Cyclfe Works 

14 \ Job (gas station) 
— ^ 5 _ _ Music ■ 



16 Arts Festival . ■ \ 

17 * ^ V Work with the A?;ed 

18 ' Morningside Park 

19 English Langxiage Institute 

20 \ * Seafs ; 

21 ' Elementary Education^ 

22 * Juvenile Cbxirt 



^•23 , Kids Who K^e * 

24* ^ Plant Store 

25 Travel. Agency • ' 

26 \ * • ApsLftment Maintenance. 
.27 • Engineering ^ V 

28 'V Morningside ParK * " 

29 Photography « \ 

30 .The Enyii;pnment * 

31' ^ ' Arcliitect\ire'* ■ 

32 Photo Study/ of Environment Probtems 

-33 Law : \ 

34 - . Elementary Education ^ , 

35 . , / _ Morningside Park , ^ \ 

36 V ^ Commercial Radio 

37 Recreation 



APPENDIX E (Oontinued) 



Student ^H^ber - Project 

38 ^ Medical Center Cast Room V 

39 Publix. 

40 Drama / Yard Work " 

41 Elementary Education 

42 ' Elementary Education * 

43 V. A. Hospital 

44 County EjctAision (Home Economics) 
45. . Kids Who Kare 

46 Kids Who Kare ; 

47 / • Biology Research 

48 / Home for tlie^Aged 

49 Gainesville Little Theater 
^ Searls ^ ^ ; 
51/ Yearbook 

52 County Extension (Home Economics) 

,53 Gainesville Association for the Creative Art 

54 - Morningside Park 

55 Florida Trail Association 

' 56 "^P holography^ ^ 

57 'iviedical Center > 

58 Music ; I 
59^ V. A. Hospital: ' ; 

6(r .Law\ ' ^ . 

61 Maintenance Work 

; 62 Cou9ty Sheriff . 

63 A La^ ' , 

64 . jSportis / Educatiojk/ 

65 , Fine Arts Planning Board 

(56 . V. A, Hospital ; 

67 ^ ^ Boys' Club / \ < 

68 / Cypress Swamp / 
.69 Gainesville Women's Health Center 

70 ; P.ublix . , ' 

71 . Elementary Educktion ' v 

72 Day Care , ' ^ 
... 73 ^ Blood Bank n \^ 

\74 Veterinary jSGidfite^ 

75 / The Drug Project r 

76 ^ Kids ^^Hio Kare ' * 

77 , * Reading Lab Aide (Santa E.6)1jl' / 

78 ' V. A. Hospital ^ 

79 . Florida Museum. • - r 

■ ;■ 25 



APPENDIX F 

■ ••• \ \ . 

Community Involvement Project 
Seminar Curriculum Guide 

xliis is an ''idea guide" to provide continuity for students in their 

weekly seminar groups. How you want to utilize these ideas is, of* 

course, up to you. ' ; / ' . 

♦ 

Week Topics 

» ' . 

1 Fill out cards; Discuss Action Dimension: What they're 

doing, hdw it's going, how they like it, duties and 
problems; Discuss format for bi-weekly reports; review 
Analysis and Interrelation Dimensions. 



4r 



2 Bi-w6ekly reports due. Discuss final reports (done by 

seminar' group). Discuss Analysis Dimension, #1. 

— Analysis Dinipnsion, i2^^J1^^4L&^5.^^... „„ 



Bi-weekly reports'due. Discuss Analysis Dimension, 

# g and 7. Emphasize #7.' 

Discuss the effects of plans for improvement that were 
drawn up the previous week. Discuss Analysis Dimension 

# 8, 9 & IG. • > ' - 

Bi-weekly reports due. Identify the^broad area of which 
ea^h project is a part. ^ Discuss Interrelation Dimension 
■' #1 aivi 2. Plan for speakers to' expand knowledge in 

^ these areas. (Ms. Dean will contact and scliedule 

, spieakers.) 

7 ^ Speaker, resource material, or library time on Inter- . 

relation Dimension, # 1 - 5. Student Evaluation. 

8 Bi-weekly reports due. Discuss Interrelation Dimension 
#7 and 6. Optional: an additional speaker. 



PENDDC F (Continued) 

/ . Analysis Dimension 
' ^ - Topics for Consideration 

1. The soqial structure apparent in your agency, business, or 
activity. Consider the power liierajrchy, the division of labor, 
and the symbols of status. 

2. The treatmfent of yo^g people by the older people with whom yo^ 
::vs**^ome in contact.. ^Consider the importance they place on your 

• ideas and ways you can influence f heir opinions. ^ 

3. The effect you have dn the feelings of others; how your responses 
Ho people influence their responses arid attitudes. Experiment 

\ with this. 



4. The values and beliefs underlying your agency, business, or . 
activity. 

5. The ways^your own values and beliefs differ or concur with those 
underlying your agency, business, or activity. ^ * 

6. The benefits or ser vice offered by your agency, etc, Consider the 
needs filled by these services. 

7. The problems and weaknesses you have discovered in the successful v 
functioning of your agency. Suggest ways to eliminate these problett>s. ■ 
Effect your plan. ^ ''^ ^ ^ ' 

8. Friendship ties which have developed. E?^lain the characteristics \ 
which draw people together into friendship relatipnships.^ 

9. What have you learned through this experience? - 
10. How hS,^e yoif contributed to others in your worJc on this project? 



APPEj^DC F (Continued) 

Interrelation Dimension 
* Topics for Consideration * 

1 . - The ways in which your agency, business, or activity is similar to 

or different from other organizations' with similar functions. Con- 
sider overlaps and gaps with respect to services. Investigate 
comparativi^ benefits for employees ai)d volunteers. 

2. The over -all effect your agency or activity has on the community. 

3. The historical development of your area of interest. 

4.. The oi5inions of other people concerning the need for|the services 
rendered by your agency,. 

5. The t)pinions of others concerning the solution to problems facing — ~ 
y our agency. • ' • 

. *• ' • . • 

6. The ways in which four particular agency, business or activity fits 

ipto the broad area or realm of which it is a part. Fpr example, 
if you have chosen to work in a clothing store, you might investigate 

the field of retailing. 

' ' ■■ 

7. What has thisse3q)erience tau^t you about your place in socfety: 
your freedoms, respons^biliiies, benefits and problems? Consider 
the concept of commitment . 

8. How has this experience affected pther aspects of your life (for I 
example, friendships, family relationships, and the of timB)-^ 




/ -35 

^ ' • 28 
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^APPENDIX G 

Bl-Weekly Reports 
, Format 



Name 
Date 



Project Title 



Seminar Group 



Study of Man Teacher ■ ' ■ 

Report Number r ' 

1. Action , 



J Explain in detail the activities you haji^e performed in con- 

nection with your project during this twoU^reek period. Include a • 
description of your specific' duties or actions and the servic^sTTou 
have provided. * ^s^^ " 



2. Analysis ) ' 

'Describe the observations you have made as to the organi- 
zation and structure of the area inSvhich you are working. Include y 
* an e^qplanatioivof the insights you have had with respect to thev 

deeper nature of your project area, and the needs served by you and 
the agency and /or activity in which you are participating. In 
addition,' list any problems or questions that have arisen in your 
♦work on your project. 

3. Interrelation . . S ' . 

Describe thd activities and researcli you have completed#in 
order to increase your understanding of the relationship between 
your projiect and the broad area of which it is a part. Include a • 
list of the reaching s yoi^have completed in this area. . 

■ 36 * ^ I 



APPENDIX H " V 

Student Evaluation Form 



Name' ' ' ^ 



Date 



1. Has your community involvement work been meaningful to you? 
very some od/at all 

■ " ; ^ ' ■ As 

2. Have you learned new things about yourself through your community 
involvement project? ' e : , 

a lot some very little 



r 



3. Have you learned new things about your community? 
a lot ____ some very little 



4. The community involvement project is a valuable addition to the 
Study of Man currictilura. i 

strongly agrpe ' agree not sure ' 

, disagree strongly disagree 



Do you think students should participate in a community involvement 
project next year? • Please comment. 



6. Please list any ideas or suggestions you have (for the improvement 
of the community involvement projects). 



APPENDIX I 



Community Involvement Project 
Seminar Reaction Sheet for Teacher/s 



Date 



r 



Teacher's Name 
Seminar Group 



irr 



I. How did it go this week? 




Was the suggested curriculum too much to cover in an hour 



Please list suggestions for improvement. 



Please lis^ any^ students who are having problems with their 
projects. 



5. Please note any ideas you have had for assessment. 



38 



APPENDIX i 



Community Involvement Project 
Evaluation Questionnaire 



4-J 



Please rank these students with respect to their success oa their 
Commtinlty Involvement Projects astoUowsi 

Highly Successful - 1 
Moderately Succesfififl - 2 
Unsuccessful - 3 

Insufficient information to Judge - 4 



Student Number Project 



ERLC 




Big Brother Program V 
Landscaping: PKY 
High School Band 
Business 

Real Estate Appraisal 
Historic iGainesville 
.Athletics ^ 
City Politic^ . 

Laild Scaping— ^ — 

Medical, Research 
City Politics . , * 
Day Catre 3, 
Rdvere Cycl6 WorKs 
Job (gp!s station) / 
Music . ^ 
Art^^testival 
Worfc with the Aged 
Mornings ide Wrk \ 
English L^igpa^e Institute 
Seiars > 
Elementary Education 
uvenile Cotq^t ' . 
ds Who Kare . > - 
Plant'Store . " • 
Travel Agency 
Apai^tment Maintenance 
Engineering ' ^ 
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APPENDIX J (Continued) 



Student Number Project i Rank 

■ ' — ' V ■ y , • . f . — 

28" » MprninKsiijIe Park 

29 Photography i^^ 

30 . The Environment 

31 Architecture 

32 Photo Study of Environment Problem^ 

33 Law . ^ / 

34 Elementary Education ^ 
yS Morningside Park ' v 
3^ Com m e r c ial R ad io '[ ^ , \ 
31 Recreation . ^' • \ 
38 : Medical Center Cast Room 



39 Publix • * t - '*T^ 



.40 Drama / Yard Work ^ 

41 Elementary Education 

42 Elementary Ed;adation ^ 

43 V. A. Hospital 

44 County Extension (Home Economic«^ \ 

45 Kids Who Kare - , 

. ' 46 _ . Kids Who Kare . \ 
^ 4^*'' Biology Research \ 
,- ...JttQme ion.tlie.Aged.' 

49 ' Gainesville Little Theater 

50 ' Sears . ^ 

51 ' Yearbook ; ■ ' 

52 Coaity Extensipn (Home Economics)- 
53^ Gainesville Association for the ; 

Creative Arts , 

54 ' Mornings ide l^ar'k . j 

- 55 . Florida Trail Association -r 

56 Photography 

57 Medical Center : 

58 ^ Music 

59 • V, a; Hospital r\:.r ' 

60 : Law / 
'61 * ; Maintenance Work 

^ 62 " County Sheriff 

63 Law 

64 " r Sports / Education' 

" iSi5 Eirie Arts Planning Board 

66 V. A. Hospital 

67 . ; ^6ys^ Club \ 

68 Gypreiss Swamp * 
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; APP^NDDC-J (Continu^) ^ . 



Student Nximber ^ ^Pr^oject ; : 



Rank 



7a 

. 71 . 
72 
73 
f4 

•,.75 
.7-6.^'' 
:77 



Gainesville Women^ s Healfh Center 
PuMix . ^ 
Elementary Education ^ 
' Pay Care ' , ^ 
Blood Bank , 

Veterinary SQi,encfeo ■ ^ 

The Drug Project , 
; ICids Who Karev^; - ^ 
Read ing Laby^ide (Santa F fe) * 
V. Av^Uospital i 
F lor ida .Museimr"' 



I- 



-V- 



4i 



ERIC 



^"^^^^^l-^^o?f^renc|„ Sheet ' ; ^ 



1\ * ^^nt's Naiye ^ ^ 



1. ^wWt were yotrf-'owti gQils for yptm-Cfomrffunity Involvement Proisct? ' 



r 



v.* 



.. . «- * 



2. , Did you meet these goals.? 



Ay v;' ■ 



. . ' r'f : 



4 What ciid you l^arn from this experie^ce thatf€b^ld>eip yb^^ if or- 
■ ^something similairbetter another time? . "'^f ^^^f V /. 



4-2 
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r APPENDIX L . .V . '^"^ 

ComilQvmity Irivbiipnem^ ^ \ ■] . ;^ ' 

Evaluation Committee 
Meeting:: May ,13f 19^^ 



Members: Mark«pi|gelo^j -Dpniia^H Piera Lisda, Mike Blitch, . 

. T^j:.!^..' .Tr.'5-«i_w vv-^ Ti/r — ' — Giliiertin, Lucinda Cripe. 



^ .Kj^hnyi.^iellinjg^^ 



y Reqiiitefe^tjarticipation for/SOMlgrade not for ^adxaation. 



'^s . Giye^jei^ra credit/f or people wUb^ go^^^ 

Give i^eciai comnxendations on trasngcripts f or si5)erib^ worK{ ' ^^''^^^ '^ ^^^^ 



.\ , ^ ^>;^ Mbre teacher^ project sites. 

-'■'^^ Revise' bi-weekly repprt^for^^ « 

^ ^ ; 'Utiliiei^ife^ctiQ^ - ; • ^ 

: . -^^^ Change SOM to 5tji and 6th period and give students the afternoon tb 
work fo|* a^sp^cified period' of - ' ^ 

Have all seniors do it the same qiiarter •/2nd or 3rd quartere, ^ 



, ^^'.i? J^ing in^^mbre speakers'. i . , l - ^ ^ ' -V • 

Organize fiel3 trips to djUEferent-^a^ ^ - 

enthusiasm foij the prbject^ 
ri ,.} ^^^ossiljfliti^s. ^ ' ^7;^^ . " ^ ■ U'- V.'^- 

Preseiit the program to this year's Junioi's; stiidenfr CotiimjLttee will 



No rotation of seminir leaders or no seminars -'use classe? instead. ? ^ 



ERIC 



APPE'NDtX L (Continued), 



1^ 



■ -Don't send out descriptipijs'in Ithe Langxiage too confusirig; V ' 

. " " just give bra^ pres^iatlo^^^^^ ' 
" nients arid formats. l Put% *^ ; . ^ v-j* 

? Individualize formats, for reporting. Use different outlines for different 
. purposesV. Develop a series of <outlm^ ther^vindividu-' * 

alize' in conferences.^ith.each ^^^^^^ ' . ^ ^ 



4\ 



v.* 



■ V ' 



V 



V44 
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APPENDOfi^ 



. Gommuhity Inyolypment Project ^ 
Evaluation Ilorm foi^CoiUmiinity Leaders 



jJXid the student consistently nieet the commitment he made to you 
m terms of t^Li^^ ' r ' 

' V a lways / u stially sbmetimes selcjom jiever^ 



Did the student ihfprmvyou if "he was unable to meet this commitment? 



always Usiialiy^ soiQetifties ' - seldom ^ < never 



Did the stxjdent follow directions willingly and efficiently? i . 
a lways u sual),^: . sometimes / seldom ^never 



Did the student work well independiently? ' 

. .a lways u sug^Uy sometimes seldoni ^never 



Did the isti^eht^ work well ^^th pthei; people ? 

.alfWgiyS', . ; u sually yv^/ ;^ jsometimes s eldom ^ ^neyer 

Did the student shosv exithusiiasni fpr his worky " ^ ^ 

■ ■ ''V ■ , ■ ■ ' . ■'■ ^ ' •"■ 

always • usually sojnetimes >^ seldom never- 

Did the ^tudfent make an effort to do more than he was required to do? 

.always j usually; ^ sometimes , . s^om h ever r ^ 

Please, yank the student iij^term^s of his over-all success in his work 
withybur agenqy. \ ^ ./ , ^ ' „ ■' \j 

" ; highly^^Sugj^ejSsfifl; > > ; moderately sucibeas^ful- ' imsupcessful 



Belpw please p^d^ your suggestions fon^improving this 

.■project. ;* • ^ ' - , 



